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FOREWORD

Education and development are closely related endeavours. This is the main reason why
education is the key instrument in Ethiopia’s development. The globalised world we now live in
requires each individual to acquire new knowledge, skills, attributes and values. It is against this
background that the curriculum, which is a reflection of a country’s education system, must be
responsive to the changing conditions.

It is more than fifteen years since Ethiopia launched and implemented the Education and Training
Policy. Since then our country has made remarkable progress in terms of access, equity and
relevance with regard to the provision of services. Vigorous efforts also have been made, and
continue to be made, to improve the quality of education.

To continue this progress, the Ministry of Education has developed a Framework for Curriculum
Development. The Framework covers all pre - primary, primary, general secondary and
preparatory subjects and grades. It aims at reinforcing the basic tenets and principles
outlined in the Education and Training Policy, and provides guidance on the preparation of

all subsequent curriculum materials - including this Teacher Guide and the Student’s Textbook
which are based on active - learning methods and a competency - based teaching approach.

The publication of a new Framework and revised Textbooks and teacher guides are not the sole
solution to improving the quality of education in the country. Continued improvement in education
calls for the efforts of all stakeholders. The teacher’s role must become more flexible ranging
from lecturer to motivator, guide and facilitator. To assist in these roles, teachers have been
given, and will continue fo receive, training on the strategies in the Framework.

Teachers are urged to use this guide carefully for curriculum development in order to support
their students by putting into action the strategies and activities suggested in it. The guide includes
possible answers for the questions and exercises in the student textbook, but these answers
should not prevent the students from providing for alternative answers. What is required is that
the students are encouraged to explain their possible answers to the questions in the textbook.
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General Introduction

This English for Ethiopia for Grade 6 aims at providing the necessary tools to help the students learn
English and acquire language skills to be able to communicate, learn and use English Language well in
a variety of situations. The Student Book is divided into several units to ease the teaching and learning
of the language. The four skills of English Language i.e. listening, speaking, reading and writing are
emphasised in all units. An effort has been made to provide the students with the necessary content
which is suitable for the level of study and age of the students.

Grade 6

The units in the book have been designed on the basis of the current Ethiopian primary school
curriculum. The units aim at achieving both general and specific language objectives.

The Teacher Guide aims at equipping the teacher with the necessary tools and support needed for the
efficient use of the Student Book for teaching English Language as a second language.

The Teacher should endeavour to use creative ways of making the learning of English Language as
enjoyable, interesting and rewarding as possible to the students. The Teacher Guide provides a variety
of activities and suggests learning aids that can help the teacher achieve the learning objectives of each
lesson. The different activities in the Student Books aim at stimulating the interest of the students with
the help of their teachers. An effort has been made to equip the teacher with useful hints and tips on
how best to integrate different teaching methods in each lesson so as to teach the different language
skills effectively.

There are suggested objectives for every unit as well as various learning and teaching aids and activities.
Exercises and additional information on each of the topics in each unit have also been provided for
the teacher. Students learn best when they are involved in the learning process. On the basis of this
premise, a Student-centred methodology of teaching as well as a communicative approach to language
learning has been emphasised in both the Student Book and the Teacher Guide.

Each unit in the Student Book and the Teacher Guide suggests specific phases in relation to the content
that can be covered in each lesson. The introductory part in each unit introduces the learner to each
topic by starting from the known to the unknown, i.e. through pictures which easily enable students to
recognise what is familiar to them in their communities before new components are introduced later on
in the unit.

The language teacher is encouraged to link each unit with the previous unit and the lesson with the
previous lesson to enable the students appreciate the importance of communicating well in a language.
This should be done in the introduction phase. This approach also serves to help the students revise the
vocabulary, practice and apply the language patterns thereby ensuring the continuity and harmony of
the teaching and learning experience(s) in the language classes.

Sample unit plans and schemes of work have been provided to guide the teacher in designing lesson
plans and schemes of work tailored to meet specific learning and teaching needs of a specific classroom.
The teacher should handle each class as a unique learning setting which requires either a unique
teaching approach or a combination of approaches.

The teacher should also specifically be sensitive to the needs of individual students especially those in
the special educational needs (SNE) category. This issue is discussed later on at length with a special
focus on Children with Special Needs and with learning disabilities. English for Ethiopia focuses on
the acquisition of the four language skills i.e. listening, speaking, reading and writing. The following
have been used in the Student Book and the Teacher Guide to help the students in the English language
development:

(1) Speaking (2) Listening exercises (3) Dialogues

(4) Poems (5) Language patterns (6) Guided compositions
(7) Spelling exercises (8)  Creative writing exercises (9) Puzzles

(10) Short stories (11) Grammatical exercises (12) Discussion topics
(13) Revision exercises (14) Group activities and projects
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The” above components, if used together in combination with various teaching and learning
activities and aids, will help the students not only acquire language skills for use in and out of the
classroom but will also lead to the development of other skills such as critical thinking skills,
analytical skills, group and individual skills, organisation and leadership skills.

Aims and objectives of the English for Ethiopia

The English for Ethiopia is aimed at enabling learners develop a solid language foundation with emphasis
on all the four language skills of listening, speaking, reading and writing. The course exposes students
to the use of the English Language in and out of the classroom environment, in a communicative way. By
the end of the course, students will be able to:

Listen and follow instructions given to them in English language.

Express themselves well in spoken English Language.

Articulate their arguments for or against given topics using the English language.

Read material written in English language fluently for knowledge and pleasure.

Write clearly and distinctly in English language express ideas logically.

kW=

The Four Language Skills

Listening and Speaking

The Listening and Speaking skills in English Language are discussed concurrently because the two skills are
practically used concurrently. Students are generally inquisitive by nature and are always keen to respond to
new information, hence the need to develop listening and speaking skills. Students always want to hear new,
interesting and exciting information. The teacher should always try to make the lesson as interesting and
exciting as possible so as to hold the students’ attention throughout the lesson. It is important to note that the
attention span of the young students of a language is usually short. Therefore, teachers should, as much as
possible, try to help students develop good listening skills by giving interactive and interesting listening and
speaking exercises. The Student Book as well as the Teacher Guide contains a variety of language exercises
but the teacher should not be limited to them. They include dialogues, dictations, spelling exercises, etc.
Activities like recitations, role play, story telling and dialogues have also been suggested to the teacher.
Extra emphasis should be laid on the following:

¢ pronunciation of words ¢ articulation of words

¢ intonation ¢ varying moods as expressed in speech

¢ sentence construction

NB: The teacher should be mindful of the influence of mother tongue and other languages in the
environment during the development of the listening and speaking skills of the students. The
teacher should be patient with students who fail to quickly adapt to the right pronunciation and
intonation of specific words or language patterns. The teacher should systematically guide the
learners who appear to have specific language problems. The teacher should also encourage
students to communicate in the English Language outside the classroom.

....................................................................................................................................................................................

¢ talking as freely and as much as possible in English on and off the school compound

¢ group discussions ¢ question and answer sessions
¢ debates ¢ story telling and other forms of narratives
Reading and Writing

' The skills of reading and writing are also discussed together because they reinforce each other. It
is important for the learners to learn how to read and write well not only for the sake of the English :
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Language class but also for other classes especially where English is used as a medium of instruction.
Emphasis should be put on the use of different vocabulary, language patterns, communication skills
and different styles of writing. Attention should also be given to sentence construction, punctuation
and the use of language in practical out of class language exercises.

Learners should be given equal opportunity to read and write both for pleasure and as a classroom
exercise. Students should be given a chance to read both aloud and silently. Some students use their
fingers to read which gives them a slow reading pace, so teachers should discourage students from
using their fingers while reading. Students should be helped to bring out stress and intonation. The
teacher should encourage students to read and write poems, short stories, songs, letters and other forms
of creative writings as early as possible. This will help students acquire rich vocabulary and embrace
the culture of reading and writing at an early age. Special attention should be paid to students who
use their left hands to write. This type of students should be encouraged to sit on the side of the bench
where they feel comfortable (if they happen to share a desk with right handed pupils) so that they can
write comfortably and quickly as they participate in the language lesson.

General Methodology

The general methodology used in this course is a student-centred interactive teaching and learning
methodology. The teacher is a facilitator and not a dictator. The teacher helps the student acquire the
necessary set of language skills through their practical use in and out of the classroom. Students are
given room to experiment with different styles and methods of learning. Learners participate in the
teaching and learning experience/process. The following are some of the suggested components in the
process of the teaching (and learning) of English as a subject and as a medium of instruction in the
language classroom.

¢ guided discovery method ¢ brain storming
¢ discussion method / Presentation method ¢ recitation method
¢ demonstration method ¢ dramatisation

¢ question and answer method

Guided discovery method

Guided discovery method is a type of teaching method where the teacher helps the learners through
the process of acquiring language skills without forcefully teaching them. The learners are given
a chance to explore their environment, experiment and observe after which they apply the learned
information to practical situations. The teacher encourages learners to ask questions wherever they get
confused. The teacher offers correction where the learners have made mistakes. It is important to note
that learners learn by ‘doing’ rather than watching or listening.

Discussion method / Presentation method

This method involves discussion among the students and the teacher. The teacher initiates a topic
and encourages learners to respond, argue, and comment, debate, etc about it. The teacher should also
organise student -student discussions. This helps the learners develop all the skills of language while
also acquiring other skills like analytical skills, critical thinking skills, group and interpersonal skills
as well as presentation skills.

Demonstration method

Language learners understand more through imitation especially in the early stages of language learning,
where the students have no prior language information. The teacher should demonstrate what she or
he teaches through proper language use in and out of the classroom. Students will adopt the teacher’s
accent, writing style, and other skills exhibited by the teacher. Language students also learn a lot from
each other, therefore, the teacher should encourage the right skills in children while also discouraging
the poor skills.

Question and answer method

In this method, the teacher uses a variety of questions to help the students acquire and practise certain

vii
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skills. The teacher also answers questions asked by the student. A good language teacher encourages
language students to ask questions and helps them develop their ability to think critically and to
analyse issues (critical thinking) when such students could use a variety of styles in asking questions
in order to reduce monotony. The teacher can use open ended questions in some places while giving
close ended questions in other areas.

Brainstorming

In this activity the teacher gives an open ended question which leads learners to give many different
answers. The students should be encouraged to agree or disagree with a certain answer. The topic is
explored from as many angles as possible for the level of learning.

Dramatisation

In this activity, the students act out given scenarios. They follow a plot and story given by the teacher.
The language students may not have to improvise words but rather to dramatise a situation or a scenario
in form of a dialogue, play, or skits.

Recitations

Here, the learners are organised to use their body expression, facial expression, gestures, pictures, etc.
This activity involves the learners and even the teacher reciting poems, tongue twisters and riddles.
The teacher should ensure that students involve themselves in reciting as a class, in small groups as
well as individuals. This activity helps the learners learn to:

¢

)
)
)

articulate words correctly. ¢ read sentences correctly.

improve the reading speed. ¢ appreciate rhythm, stress and intonation.
enhance the ability to understand different types of texts

infer meaning of words or phrases in a given text.

Group work/ discussion

Group work is a method of teaching where learners are put into groups and presented with a task to solve.

Factors to consider:

¢
¢
¢
¢

age of the learners ¢ interests or inclinations of learners
abilities and skills ¢ social dynamics in the learning environment
role of gender-related issues ¢ appreciating the learner’s experience and point of view

the clarity of instructions before each given task

Organisation of the group
1.

In a class of 40 students, 5 or 4 groups of 10 is better otherwise a group should consist of 4 to 6
students.

There should be a convenient place where exchange of ideas is possible (sitting arrangement).

Leadership should be taken into account i.e. start with the brightest students to roll the ball and
slow ones to participate as ‘leaders’ towards the end of each discussion topic.

Benefits/merits of group work

o & & o

encourages even weak students to participate / speak

enhances leadership skills. ¢ covers wide range of activities.
enhances free expression. ¢ encourages cooperation among students.
encourages the sharing of ideas. ¢ is basically learner-oriented.

viii
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encourages competition since every member of the group would like to be recognised.
encourages the participation of each and every student in class.
is good for remedial and revision purposes.
¢ on the other hand, the teacher also learns from the students.
How to overcome problems of group work

o o o

¢ group the students according to ability and interest. ¢ appoint leaders to control the group.
¢ carefully monitor the student’s activities. ¢ correct student’s mistakes.

¢ give clear instructions and maximum supervision.

¢ motivate and provide appropriate tasks.

¢ organise the class before time so that the students can be ready.

Teaching/learning aids and activities

The use of relevant teaching / learning aids and activities in teaching English Language is very vital
because language is a practical subject. Students need to experience what they are taught in order to
make meaningful progress. The aids can be physical as well as abstract. Bring the classroom experience
as near to reality as possible. While teaching difficult grammatical structures and rules is good, it is
not sufficient without practical and simple application to day today language use. The use of teaching
/ learning aids and activities helps achieve this.

The following are some of the suggested teaching / learning aids and activities some of which appear in
the Student’s Book. The teacher is free to supplement these with other creative language resources.

The suggested teaching and learning are simple and usually easy to get and use in the classroom
setting. However, some of them might cost a small amount of money. Others can simply be developed
by the students and the teacher.

Learning / Teaching aids
Physical objects

These help the learners to use the language in practical situations e.g. stones, sticks, bottle tops, real
people, flash cards (can be made using old paper boxes), newspapers and magazine cut outs.

ICT based learning aids and activities

The modern teacher should use ICT based resources for teaching. There are many language resources
available on the internet. Teachers should use these materials. Teachers should also do research on the
internet in order to get up to date teaching methods and also to share information with other teachers.

There are several audio and video recordings that can help make language teaching and learning
better. For example, The BBC (British Broadcasting Corporation) offers lots of teaching and learning
materials through their TV and Radio broadcasts. The BBC website also offers several teaching and
learning resources for free to ESL (English as a Second Language) learners and teachers.

There are many other media outlets that offer rich resources for both the student and the teacher. One
needs to be dedicated and inquisitive enough to strike out of the traditional classroom environment where
the textbook is the teacher’s only resource.

Special Needs (SNE) in the Language Classroom

Disability is not inability. Students with special needs should not be ignored or left out during the
learning and teaching experience. Most of these students simply have a learning challenge or special

X
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need but not a disability. They need special attention in the classroom but they can comfortably learn
from an all inclusive class. Below are some examples of special needs that the language teacher might
encounter in the classroom. Suggestions on how to handle the disability are also given.

Speech and Language impairment

Some students have speech and language impairment. For example, stammering. Some others are slow
at grasping language especially if the language is new to them like in this case of teaching English as a
second language. In extreme cases, the students are dumb and may need sign language classes to help
them read English language materials. These students might not be able to fit well in the all inclusive
classroom at lower levels, however, if the teacher has training in the use of sign language the students
can participate as much and as well as others. The following are some of the tips on handling mild
speech and language impairment in the language classroom:

1.
2.
3.
4

5.

Give short and simple instructions.

Give one instruction at a go rather than giving all instructions at once.

Ask students to repeat themselves and repeat the instructions if some learners have not heard.

Be patient in expecting response as some students with speech impairment take longer than to
respond.

Ask open ended questions where possible.

Short concentration span. (Attention Deficiency Disorder (ADD))

¢
)
)
¢
)

for students with a short concentration span the following are recommended:
build a range of short-focused and clearly defined tasks (activities) into the lesson.
vary the level of demand for each task.

vary type of support.

involve the student in activities that involve other peers e.g. group projects.

Short term memory

)
)

for students with a short term memory the following are suggested:

reinforce learning through repetitive tasks e.g. give questions about previous lesson (s) before
proceeding to a new lesson.

give clear, simple and short easy to remember instructions.
allow students enough time to process and respond to questions and other instructions.
do not harass or threaten them in a bid to make them recall ideas faster.

Visual impairment

The following are suggested for learners with visual impairment.

> & o o

let the student sit in front of the class.
use big letters where the impairment is minor.
advise the student to get spectacles where the impairment requires such.

advise the student to acquire a Braille machine where the student is completely blind. However,
a completely blind student will need special lessons on how to use the Braille machine and the
teacher will have to either learn or get help with reading the Braille marks made by the student
for the sake of evaluation exercises and examinations.

Hearing impairment

Speak directly to the student
Let the student sit at the front of the class.

X
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Reinforce speech through the use of visual teaching aids e.g. charts, pictures.
Emphasise key words through repetition.

Serious impairment where a student is completely deaf may require special attention hence such a
student needs to attend a special needs class.

Grade 6

The physically impaired

Lame students should be given a chance to sit at the front row in the classroom to ease mobility especially
if they have wheel chairs or clutches. The teacher should also talk to the school administration on behalf
of disabled students so that the school can be made accessible to the physically disabled if it is not.
Entrances to the classroom and other rooms in the school should be made as accessible as possible.

Very intelligent learners (Genius students)

This is not a disability but should be treated as a special need especially if the student finds it difficult
to maintain interest in the lesson due to boredom. Very bright students usually get bored in an all
inclusive class because they understand concepts faster, and are usually far ahead of the rest of the
students which causes boredom to them.

The teacher should give such students extra work. The teacher can also ask them to help the weaker
students and head group projects. This will keep them active and involved in the teaching and learning
process.

Gender and Language learning and teaching

The issue of gender in the language classroom though not very common is sometimes a challenge
to the Language teacher. The female students sometimes put in more effort than the male learners.
Sometimes they also perform and learn quicker than their male counterparts. This is caused by the
nature of games and chores that the two categories usually engage in.

The female games and activities usually involve more talking hence better language practice and
acquisition while the male games usually involve more action and less talking. It is important, therefore,
to involve both sexes equally in the activities in and out of the language class.

It is also important to involve the class in challenging tasks like puzzles, word games, etc. It is also
important to divide the class into gender balanced groups for group projects and discussions. Boys
should be encouraged to work with girls and vice versa in all aspects of learning.

Learner and teacher motivation

Motivation is a very important aspect of teaching and learning. Teachers as well as learners need
motivation. The teacher should not only motivate his/her students but should also motivate him/
herself. Without motivation the interest to teach and learn soon disappears hence poor performance
for both the teacher and the learner. The following are some of the ways in which the teacher can
motivate the students.

Praise

A word of praise to a student when they perform well or answer a question is very important. The
student feels appreciated and this keeps their interest in the subject high. It also encourages the learner
to work harder for better results.

Marks and good comments

The teacher should give a student the marks they deserve and then put a good encouraging comment.
Some teachers are said to be ‘mean with marks’ which discourages the learners. Comments like good,
very good, keep it up, excellent, fair, good trial, e.t.c. motivate the student.

On the other hand, discouraging comments like very poor work, very dull student, very lazy student
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etc de-motivate the student. Weak students should be encouraged to improve. A 5 mark improvement
by a weak student should be praised even if that learner still lags behind the rest.

Teacher motivation
The teacher also needs to keep motivated. The following are some of the suggestions for teacher
motivation:

*  The teacher should have a clear purpose and vision for his/her class as well as his/her career
and personal life.

»  The teacher should also co-operate with other teachers so as to have good staff relations. The
sharing of different experiences also helps keep teachers motivated.

*  The teacher should also learn how to manage stress and a healthy lifestyle.

*  The teacher needs to know that the service they offer through teaching changes many lives
beyond the ones that are in a specific classroom.

*  The teacher should always celebrate achievements, small and big.

e The teacher should try to identify non-monetary benefits of teaching so as to keep the interest
in teaching high irrespective of monetary benefits.

Teaching and Learning Evaluation

There is need to have continued evaluation for both the teacher and the learner so as to keep track of
progress and improve quality of the teaching and learning experience. This is discussed below:

Student Evaluation

The teacher needs to evaluate the students after every lesson by giving adequate exercises. The teacher
also needs to give evaluation at the end of the school term and at the end of the year. Where possible
the teacher can give some mid-term evaluations. The following are some of the evaluation tools that
a teacher can use to evaluate the student.

Diagnostic exercises

It is important for the teacher to observe students and assess their progress. The teacher can conduct
informal assessment by observing student’s participation in oral activities. There are several diagnostic
exercises in the Student’s Book. The teacher should use these exercises after the lesson to check
whether or not the learners have understood the lesson.

Diagnostic exercises should be marked towards the end of the lesson. The teacher should spare at least
10 minutes at the end of the lesson for marking and going round the classroom helping learners by
answering questions and giving correction.

Answers to each of the exercises in the Student’s Book are given in the Teacher Guide.

Teacher evaluation

The teacher should also carry out objective self evaluation after every lesson or teaching experience. It
is important for the teachers to evaluate their performance so as to track changes and make adjustments
where necessary. The teacher can also ask a fellow teacher to come and give him/her evaluation once
in a while i.e. peer evaluation and support. This leads to quality delivery and better results from the
teaching and learning experience.

Time allocation:

a) 13 lessons per unit b) 40 minutes per lesson

xil
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Syllabus Matching Chart
UNIT | Picture study | Vocabulary Grammar: | Comprehension | Composi- Revision
and listening Language tion exercise
Practice
@1 * observing * matching * What is .... * answering ques- * free writing | « listing tradi-
pictures and words with wearing? tions from the activity tional clothes
What answering their opposites | « What colour | dialogue * writing * discussing
are you questions * writing words is/are  completing the a short materials
wear- . ngming tradi- and sentences your......? conversation paragraph clothes are
ing? tional clothes e describing dif- | » What is/are | ¢ reading the poem | ¢ combining made of
* greeting and ferent clothes | ... used for? and answering sentences * crossword
introducing « describing » forming questions using “and” puzzle
each other words using questions * pre-reading activ- | pages 10 -12 | pages 12 - 14
* listening more than one and answers ity
for specific adjective pages 6 - 7 « finding words
information  completing with similar
and discussing sentences meaing
questions pages 4 -6 pages 7 - 10
pages 1- 4
@2 * observing * using words in | * How high..? | ¢ pre-reading activ- | ¢ arranging * social expres-
the map and sentences « asking and ity sentences in sions
Ras answering  completing answering « reading the text the correct * writing sen-
Dashen questions sentences using | questions and answering order tences
* listening for given words * regular questions « filling gaps | « cross word
specific infor- | « discussing adjectives » matching words * writing a puzzle pages
mation weather condi- | « irregular with meaning short para- 25-26
* discussing tions adjectives * reading the dia- graph about
questions pages 17 - 18 | » practice with | logue and work- home pages
pages 15-16 compara- ing with a partner | 24 -25
tives and pages 22 - 24
superlatives
* describing
places
* using: as..as;
not as ...as...
(comparing
people and
objects)
pages
18 -22
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UNIT | Picture study | Vocabulary Grammar: | Comprehension | Composition | Revision
and listening Language exercise
Practice
3 * observing * to complete * the past * answering ques- * writing * writing correct
@ pictures and reading words simple tense tions from the about fa- sentences (gap
Who answering and using them | « the present dialogue mous people fill)
am I? questions in sentences simple tense | ¢ reading the text pages 37 * answering
* discussing im- [ * writing words | « asking and and answering questions
portant people from jumbled answering questions « crossword
* writing about letters questions * pre-reading activ- puzzle pages
important * writing sen- « using ‘last’ ity 37-38
people tences pages ‘ago’ * matching words
* listening for 29 -30 « using :We/ with meaning
specific infor- they pages 35 - 37
mation * the present
* discussing continuous
questions tense
pages 27- 29 * “Yes/’, ‘No’
questions
* matching
phrases
pages 30
-35
» naming and de- |  discussing food | ¢ using: * answering ques- * describing * matching
@ scribing types preparation ac- How many tions about the ingredients nouns with
M of food tivities (using ....2/[How dialogue and steps explanation
y ) * observing and verbs) much..? * pre-reading activ- to prepare * identifying
fgvourlte discussing * describing food | * Using: a ity dishes countable and
dish . . - o1 . -,
picture (using adjec- few, a little’, | « reading the text * writing uncountable
+ listening for tives) ‘few’, little’ and answering about likes nouns pages
specific infor- | « matching e What is ....? questions and dislikes 47 -49
mation pages adjectives Itis ... * matching words pages 46
39-40 s countable and | » matching with meaning -47
uncountable descriptions | « answering ques-
food items to nouns tions about the
* using quantity | * expressing passage pages
words pages opinions 44 - 46
40 - 41 pages 41
-44
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Grade 6
UNIT | Picture study | Vocabulary Grammar: | Comprehension | Composition | Revision
and listening Language exercise
Practice
@ 5 . obs